
Effective Expression
A third major theme of the CA CCSS for ELA/Literacy and the

CA ELD Standards is effective expression. The standards call for 
children to learn to convey their ideas, opinions, and knowledge 
about texts and topics in all subject matter. This section provides
guidance on writing, discussing, presenting, and using language 
conventions in transitional kindergarten.

 

 

Writing
Children see print used purposefully, such as when menus,

routines, and the day’s news are posted and discussed. They 
observe adults record their thoughts as children dictate them. 
They find magazines, books, posters, brochures, coupons, 
and catalogs throughout the environment, such as in block, 
dramatic play, art, and science centers. They have available 
throughout the room a variety of writing instruments and surfaces on which to write and draw, 
including stationery, envelopes, postcards, message pads, note pads, and poster paper. Children are 
prompted to use written language for their own purposes. They are encouraged to scribble, draw, 
and make letter like marks on paper and other appropriate surfaces. They have access to computers 
and letter tiles. They are given numerous opportunities to express themselves in writing, and teachers 
guide them to employ the print concepts, phonological awareness skills, and phonics and word/
print recognition skills they are learning. Writing activities occur daily and are systematically and 
strategically planned.

Teachers build from the following California Preschool Learning Foundations in Writing (California 
Department of Education 2008). In preschool, at around age 60 months, children:

1.1 Adjust grasp and body position for increased control in drawing and writing.

1.2 Write letters or letter-like shapes to represent words or ideas.

1.3 Write first name nearly correctly.

Transitional kindergarteners make considerable progress toward the kindergarten writing CA CCSS 
for ELA/Literacy. They learn to draw, dictate and use emerging knowledge of the alphabetic code to 
compose opinion pieces, informative/explanatory texts, and narrations (W.K.1–3).

Discussing
In transitional kindergarten, teachers support children’s skill in discussion by building from the 

following California Preschool Learning Foundations in Listening and Speaking (California Department 
of Education 2008). In preschool, at around age 60 months, children:

1.1 Use language to communicate with others in both familiar and unfamiliar social situations 
for a variety of basic and advanced purposes, including reasoning, predicting, problem 
solving, and seeking new information.

1.2 Speak clearly enough to be understood by both familiar and unfamiliar adults and 
children.

1.3 Use accepted language and style during communication with both familiar and unfamiliar 
adults and children.

Using the preschool foundations as a springboard, teachers guide transitional kindergarteners 
to make progress toward achievement of the kindergarten CA CCSS for ELA/Literacy in the strand 
of Speaking and Listening, which include following agreed-upon rules for discussion (e.g., listening 
to others and taking turns speaking about the topics and texts under discussion) and continuing 
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a 	 on ersation th rou gh  m ltip le ex anges K. 1a,  ,  
asking and answering questions and requesting clarification 
(SL.K.2) as well as providing clarification (SL.K.3). Teachers 
se som e of  th e ollow ing ap roac es,  am ong oth ers and as 

ap p rop riate,  to su p p ort c h ildren’ s p rogress in disc u ssion: 

• 	 E nc ou raging c h ildren to address one anoth er,  
m odeling and teac h ing stu dents to m ak e ey e c ontac t 
w ith  single and m u ltip le listeners as th ey  sh are th eir
th ou gh ts 

• 	 P rov iding w ait tim e in teac h er f ac ilitated grou p  
disc ssions ef ore alling on a h ild,  th s giv ing 

ev ery one th ink  tim e,  w ic h  is esp ec ially  im ortant or 


s and or ildren w o are,  at th is oint,  less erb al 

th an th eir p eers
 

•  M ak ing se of  a rop  su h  as a oam  all or stu ed to  w ic h  is assed rom  one ild to
another, to signal who has the floor 

• 	 S trategic ally  ask ing q u estions th at p rom p t c h ildren to b u ild on or resp ond to one anoth er’ s
om ents,  su  as an som eone add to at ga st said?  W at estions do ou  a e or 
ean?  and at else do ou  now  ab ou t at rank  st said?  th s gu iding ildren to listen 

to one anoth er and to stay  on top ic 

• 	 E nc ou raging c h ildren to address one anoth er in a grou p  disc u ssion

• 	 A v oiding resp onding to ev ery  c h ild’ s c om m ent du ring a grou p  disc u ssion,  th ereb y  allow ing
c h ildren to c ontinu e th e c onv ersation and c onv erse w ith  one anoth er ( in oth er w ords,  teac h ers
ec om e one m em er of  th e grou p  rath er th an th e dom inant m em er;  grou p  on ersations are 

h eld,  rath er th an a series of  one- on- one dialogs w ith  th e teac h er) 

• 	 H elp ing th e m ost enth u siastic  c ontrib u tors giv e oth ers th e op p ortu nity  to sp eak 

n addition to osing estions,  su h  as th ose disc ssed in th e o erv iew  of  th e sp an in th is 
c h ap ter,  teac h ers m ay  p rov ide sentenc e starters to p rom p t sm all grou p  or p artner disc u ssions.  F or 
ex am le,  teac ers m ay  au se du ring a read alou d and ask  ildren to th ink  ab ou t and th en tu rn to a 
neigh b or and c om p lete one or m ore of  th e f ollow ing sentenc es: 

I  th ink  . 

Th e h arac ter is _ _ _ _ _ _ _ _ _ _ _ _ _ . 

W 	 at is really  interesting ab ou t w at ou r teac er st read is . 

om eth ing I  learned ab ou t m y  w orld is . 

Th is m ade m e th ink  of  . 

I  	 onder . 

Th e au th or _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ . 

I t tak es tim e f or y ou ng c h ildren to learn to ef f ec tiv ely  engage in disc u ssions.  Teac h ers inv olv e 
c h ildren in determ ining ex p ec tations f or disc u ssions,  m odel ef f ec tiv e disc u ssion b eh av iors and 
c om m ents,  and p rov ide m any  op p ortu nities f or c h ildren to disc u ss tex ts and top ic s w ith  one anoth er 
ac ross th e u rric u la. 

Teachers involve children in 
determining expectations for 
discussions, model effective 
discussion behaviors and 
comments, and provide many 
opportunities for children 
to discuss texts and topics 
with one another across the 

curricula. 

I p q u c u v

p h p c h

_ _ _ _ _ _ _ _ _

c

h h h j u _ _ _ _ _ _ _ _ _ _ _ _

S _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

_ _ _ _ _ _ _ _ _ _ _ _ _

w _ _ _ _ _ _ _ _ _ _ _ _ _ _

c

c m c h “ C w h N j u ” “ h q u y h v f
J ” “ W h y k w h F j u ” , u c h

c v u c h ( S L . b )

u f p h

-
u b c c u

h p f
E L f c h h p v

u p ( c f b f f y ) , h p f c h

b b b c v
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