
Rehearse and prompt desired responses. Move to a new activity by reminding the group about how to transition into it successfully (e.g., “We still have time to sing, ‘Everybody Do This’. Let’s stay on our carpet squares so we each have enough space to move”). Sing call-and-response songs, such as Ella Jenkins’s collections of traditional African American and Caribbean songs, to practice listening and responding in unison to a leader (California Preschool Curriculum Framework, Volume 1, p. 70).
Plan for a group dialogue rather than a teacher monologue while reading a story, singing a song, or introducing a concept. Allow for children’s active participation and be flexible in changing the lesson plan to follow the group’s interest or activity level (e.g., when counting together the ladybugs on a book’s page, try to respond to, and possibly extend, a child’s comment about the ladybugs the class found on the playground yesterday. If children are restless, briefly flying around the circle like ladybugs may also be a helpful activity extension) (California Preschool Curriculum Framework, Volume 1, p. 70).
Provide an alternative to group participation (e.g., “cool-down area”) where a child can self-regulate away from the group. If the group experiences are meaningful and reflective of children’s interests, the children will return to the group activity as their bodies and minds are ready to participate effectively. Guide and coach children’s behavior. Use positive, respectful phrasing and tone to give brief instructions and reminders (e.g., “Jonah, it’s easier for all our friends to see the book when you sit down,” or “Remember, if you have an idea to share during circle time, please raise your hand first to let us know you want a turn to share your idea”). Quietly suggest an alternative activity to a child who is not able to stay with the group successfully (California Preschool Curriculum Framework, Volume 1, p. 70).
Rehearse and prompt desired actions, especially for transition times. Do with children what you are asking them to do until they understand your expectations. Post the daily classroom routine and refer to a picture/word/symbol chart, as appropriate, so that children can anticipate and prepare psychologically for transitions. A transition song or chant can help children focus on a transition task (e.g., “Come and Make a Circle”; “Clean up, Clean up, Everybody Everywhere”). Give individual reminders about behavioral expectations ahead of time to children who have more difficulty complying with requests or managing transitions (California Preschool Curriculum Framework, Volume 1, p. 75).
For English learners, individual reminders will help prepare them for behavioral expectations and provide an opportunity to clarify English words and phrases. Prompt a specific, desired behavior by making a request in the affirmative (e.g., “Please move carefully around people’s block towers”) instead of a negative prohibition (e.g., “Don’t run in the block area”) (California Preschool Curriculum Framework, Volume 1, p. 75).
Group meetings are held to make decisions (e.g., “What shall we name our new guinea pig?”) or to brainstorm solutions to problems that arise. Encourage brainstorming and problem solving in pairs or small groups to build children’s trust in their own social competence and good judgment (California Preschool Curriculum Framework, Volume 1, p. 74-75).
Nonverbal prompts, such as props and picture or symbol cues, remind children of routines and expectations and can facilitate communication, group participation and responsibilities, and event knowledge. Showing a picture of musical notes at large-group time may indicate it is time to sing. A picture of an ear can illustrate that it is time to listen to a story (California Preschool Curriculum Framework, Volume 1, p. 72).
Visual prompts are especially effective in engaging children who are developing English language skills and children with delays in language or cognition. Posted guidelines for group participation (including pictures and symbols) increase shared understanding. Gestures may be taught to and used by children to express their ideas or choices (e.g., a child may make a gesture for “more” after hearing a favorite song). Teachers may also use gestures to communicate expectations for behavior (e.g., a teacher makes a gesture for “sit” as she says “We sit at circle time”) (California Preschool Curriculum Framework, Volume 1, p. 72).
Arrange large-group meeting spaces to enhance planned activities. Choose a large, open-area meeting space away from attractive play materials. Sit together in a circle so each individual has a clear view of teachers and peers, enabling members to attend and respond to verbal and nonverbal communication, as well as visual prompts. Carpet squares help young children maintain ample personal space and encourage self- and attentional control. Children with physical disabilities or who use special equipment for mobility can maintain the same (or similar) spacing parameters (California Preschool Curriculum Framework, Volume 1, p. 71).
Promote a sense of connection and community by using terms such as “we” and “our” when speaking with children and adults: “We all clean up at the end of play time.” “Our garden needs water to grow. Who will help water it?” “Our friends need help solving their problem. What can we do to help?” This intentional language choice communicates shared responsibility for both the people and things in the preschool setting (California Preschool Curriculum Framework, Volume 3, p. 71).
Encourage shared goals by planning for shared work and events. As children participate in group activities, both small and large, they see themselves as active members of a community with an important role in its success—“Let’s bounce the balls on the parachute together. We need everyone’s help to keep the balls in the middle of the parachute,” (California Preschool Curriculum Framework, Volume 3, p. 71).
Incorporate class meetings into the daily routine of older preschool children. Community meetings offer children an opportunity to practice communicating in groups by sharing their own ideas as well as carefully attending to the ideas of their peers. Set aside time each day for children to gather as a group for problem solving, project planning, and collaborative learning. Class meetings should be brief, lasting no more than 10 minutes. Teachers may open up a discussion about a program problem (“A lot of our friends have been worried about not getting a turn with the new bikes. What ideas do you have for solving our problem?”), or inviting the children to share an important learning experience (“Taylor found out something about magnets. Let’s listen to what she has to tell us,”) (California Preschool Curriculum Framework, Volume 3, p. 72).
Engage children in community brainstorming and problem solving. As children share their thoughts for program planning and problem solving, they develop their ability to communicate ideas and influence group decisions. Engage children in brief discussions both individually (“Sasha, what role will you play in the doctor’s office?”) and in small and large groups, documenting their ideas and using charts to organize suggestions for action (“Lili, I’m asking all of our friends what we would like to have in our pretend restaurant. Do you have ideas for me to write down?”) (California Preschool Curriculum Framework, Volume 3, p. 72).
Create community rules with children’s input. Converse with children about the purpose of rules and their impact on our day-to-day lives—“What rules do you have at home?” “What would happen if we didn’t follow rules?” Invite children to share ideas for caring for the room and one another. Summarize and post these rules at the children’s eye level (California Preschool Curriculum Framework, Volume 3, p. 76).
Assign tasks for community care, such as watering plants, feeding program pets, or helping to prepare snack, to help children practice responsibility. Rotate jobs and make developmentally appropriate adaptations to include all children’s active participation (California Preschool Curriculum Framework, Volume 3, p. 77).
Use language that promotes concern and care for the community. Using descriptions such as “our class,” “our room,” and “our program” encourages a sense of responsibility for the care and well-being of one another (California Preschool Curriculum Framework, Volume 3, p. 79).
Strategies that support smooth transitions between activities include verbal cues such as verbal reminders before transitions (e.g., “5 minutes before snack time,” “it’s almost time to clean up”) and positive feedback after transitions (e.g., “Nicholas and Jorge did a great job cleaning up the block area and moving to the carpet.”). Nonverbal cues (e.g., showing pictures of the next activity, ringing a bell) are another frequently used strategy to help young children make smooth transitions. Adults also let children move individually from one area to another area when they are ready to avoid making children wait for the entire group to get ready. For example, as children finish hanging up their backpacks, Ms. Ellie encourages them to go to the carpet and choose a book (Center on the Social and Emotional Foundations for Early Learning (CSEFEL) What Works Brief 4).
Individualize transition strategies. Provide support or different types of support to children during transitions (e.g., photos to help anticipate what activity is next, directions given in a child’s home language or sign language, an individual warning to a child that soon it will be time to clean up and begin a new activity) (Center on the Social and Emotional Foundations for Early Learning (CSEFEL) Handout 4).
It is important for TK teachers to promote group and individual understanding of routines. For example, a visual schedule of the daily routine, one that includes photos of the routine and captions, could be posted at the eye level of students. Portable pictures (e.g., small, labeled photos on a binder ring) may also be distributed to students who require individual reminders of program activities. This format allows time for comprehension, and it offers individual support where necessary (e.g., “Tobin, let’s look at our picture schedule. First we do small group, and then it’s time to play outside,”) (Transitional Kindergarten Implementation Guide, p. 43).
At the beginning of the school year, TK teachers may spend a great deal of time instructing students about acceptable behaviors during transitions (e.g., arrival, departure, cleanup, wait time, and in self-care routines). Songs, chants, and rhymes are useful strategies for teaching, cueing, and facilitating transitions. For example, the “cleanup song” indicates a change in routine and reminds all the students of their responsibilities during this time (Transitional Kindergarten Implementation Guide, p. 44).
Some students may struggle with managing their impulses and self-regulating their behavior to meet the classroom rules, especially during transitions. Implementing a short stretching and relaxation routine can assist students as they work to slow down their bodies and focus their attention (Transitional Kindergarten Implementation Guide, p. 44).
Transitions, however, may prove particularly challenging for TK/K combination classrooms. Traditional kindergarten-age students tend to adapt quickly to classroom rules and routines, but some TK students may require more formal support and practice. Direct instruction and peer modeling will likely benefit the TK students (Transitional Kindergarten Implementation Guide, p. 51).
A student with autism, for instance, may need a “first/then” visual schedule to help with transitions from one activity to the next. A picture of the current activity is presented along with the preferred activity that will follow, offering a sequence of events from one learning area to the next (Transitional Kindergarten Implementation Guide, p. 53).

Large Group Lesson Area 
· Is a schedule posted with picture cues? 
· Are individual schedules posted for students who need further individualization? 
· Are pointers and flashlights available for pointing out and highlighting important information presented during large-group activities? 
· Is a rain stick or timer available for providing an auditory cue when transitions occur? 
· Is there a defined space for large-group activities identified by a large carpet or carpet squares? 
· Are there a variety of props and other instructional materials to actively engage students in large-group learning? 

(Transitional Kindergarten Implementation Guide, p. 64)
