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Handout 1A

Early Literacy: KWL

What do you know? What do you want to know?

What did you learn?

Think about previous training you have had related to early literacy and preschool English learners. What do you already know? What do you want to know? Record your ideas in the first two sections of the table below. At the end of the day, we will come back to this handout and complete the last section in the table.

	What do you already KNOW about early literacy for preschool English learners?

	What do you WANT to know about early literacy for preschool English learners?

	What have you LEARNED about early literacy for preschool English learners?


Handout 1B

Survey of Children’s Home Literacy Practices

The purpose of this survey is for you to explore the ways that you and your peers use language and literacy at home.

Part A: Individual Inventory of Literacy Practices
Print Materials

Check all of the following print materials that are used by your family. Provide additional detail as necessary, such as which language(s) are used in the print materials. Feel free to add other print materials not listed. 

· Mail, e.g. letters, bills



· Letters or cards from relatives


· Printed copies of email



· Newspapers



· Popular magazines



· Religious books and written materials


· Cookbooks and food labels 


· School newsletters and information flyers 


· Children’s story books 



· Folktales



· Nursery rhymes



· Poetry



· Television guides



· Board games



· Children’s coloring or activity books 


· Packaging and instructions 

· Other 



Handout 1B (continued)
Survey of Children’s Home Literacy Practices

Oral Activities
Check all of the following that are activities in which your family engages. Provide additional detail as necessary such as which language(s) are used. Feel free to add other activities not listed.

· Rhymes 


· Stories 


· Songs, if yes, what types? Any favorite songs? 


· Folktales 



· Word games 



· Proverbs



· Limericks 



· Family Conversations

· If yes, when do the best conversations happen? 


· What does your child like to talk about? 


· What do you like to talk about? 


· Other 


Part B: Small Group Work Around Home Literacy Practices

· Share the results of Parts A and B with your peers, and select three as a collective representation for your group.  Be sure to include both oral language activities and print materials. 

· If time allows, represent these on chart paper in writing, with drawings, symbols, and such.  Be prepared to share this with the larger group.

· Think about the implications for your practice if you did a similar inventory of the home literacy practices of the families you serve.

Handout 1C English
[image: image3..pict]Becoming a Reader

Everyday activities to do at home that can help young children along the path to literacy

TALK OFTEN WITH YOUR CHILDREN AND USE MANY DIFFERENT WORDS

Children learn more words and expand their knowledge of the world by listening to and talking with others. The more words you use, the more words your child will know and understand.

· Use the language in which you are most comfortable.

· [image: image4..pict]Use a variety of words, including words new to your child, when talking. 

· Explain new words and connect them to what your child already knows.

· Try to use the new words a few times during the day. Notice if your child starts using them.

HAVE LONGER CONVERSATIONS
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· Stick to one topic and draw out the conversation, going beyond the ‘here and now’. Talk about the past, the future, something interesting that happened during the day and what made it worth remembering. Let your child tell you what happened to him or her that day. Have a “back and forth” conversation.
· Share stories from your childhood.
READ BOOKS AND TELL STORIES

· Read every day to your children.

· Be expressive and dramatic when you read: use a low, whispery voice or a high excited voice when appropriate.

· [image: image6.jpg]


Explain new words in simple language. Use the word in a sentence. Ask your child what he or she thinks the word means.

· Ask “open-ended questions” that require more than yes/no answers.

· Have children tell you what’s happening in the pictures or predict what will happen next.

SING SONGS, MAKE UP RHYMES AND CHANTS

This helps your child’s ability to hear and pay attention to the sounds and rhythms of speech.
· Recite nursery rhymes with your child. Add hand motions or body movements.

· Sing familiar songs or ones you create. Children love to hear their parents sing!

· Sing the ABC song and point to the letters as you sing the song.
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Handout 1c Spanish
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Actividades diarias para hacer en casa que pueden ayudar a los niños pequeños en el camino a la lectoescritura

HABLE A MENUDO CON SUS NIÑOS Y USE PALABRAS DIFERENTES 

Los niños aprenden palabras y desarrollan el vocabulario (“lenguaje oral”) escuchando y hablando con otros. Mientras más palabras use, más palabras su niño va a saber y entender.

· Use el idioma con él que se sienta más cómodo.

· [image: image9..pict]Use una variedad de palabras, incluyendo palabras nuevas con su niño/a, cuando hablen.

· Explique las nuevas palabras y forme conecciones a lo que su niño ya sabe.

· Trate de usar las palabras nuevas varias veces durante el día. Ponga atención si su niño las comienza a usar.

FOMENTE CONVERSACIONES MAS LARGAS
· [image: image10..pict]Siga con un tema para desarrollar una conversación, vaya más allá del ‘aquí y ahora’. Hablen del pasado, el futuro, algo interesante que pasó durante el día y porqué valió la pena recordarlo. Deje que su niño/a le cuente lo que hizo ese día. Tenga una conversación que involucra a los dos.
· Comparta historias de su infancia.
LEA LIBROS Y CUENTE HISTORIAS

· Léale todos los días a sus niños.

· Sea expresivo y dramático cuando lea: use una voz suave, susurrante ó una voz alta y entusiasta en el momento apropiado.

· Explique las palabras nuevas en una forma simple. Use la palabra en una oración. Pregúntele a su niño/a lo que significa la palabra.

· Haga preguntas que requieren más que si/no como respuesta.

· Haga que sus niños le cuenten lo que está pasando en los dibujos ó que adivinen qué va a pasar.

CANTEN CANCIONES, INVENTEN RIMAS Y CANCIONCITAS

Esto ayuda a la habilidad de su niño/a para escuchar y poner atención a los sonidos y ritmos del habla.

· Recite rimas de infancia con su niño/a. Agregue movimientos de manos y cuerpo.

· Cante canciones conocidas ó alguna que Ud. haya inventado. A los niños les encanta escuchar a sus padres cantar.


Desarrollado por la Cadena Pre-escolar Instructiva de California (acrónimo en inglés: CPIN) – I Región 

Un proyecto de la División del Desarrollo del Niño/Departamento de Educación de California 

Handout 1D

Two Types of Questions
After choosing one of the photos, develop 2-3 examples of each type of question.


Brief Description of Picture: _______________________________________________

	Known-Answer
	Open-Ended

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Question Examples

	Known-Answer 
	Open-Ended

	Examples:
	

	How old are you?
	What did you do before you came to school today?

	Which is the tallest building?
	How did you feel when your family went downtown? Why?

	What color is the building?
	What do you like about going to the county fair?


Handout 1E

Matrix of Supports for Oral Language Development

Use this handout to capture the ideas your small group generates around your assigned activity. At the same time you can use the handout to record the ideas generated by other groups for the remaining activities. This matrix could be used to reflect on any one of the early literacy activities implemented in this training, and could also be used as a guide for early literacy activities in a classroom or family childcare setting.

	Activity (
	What early literacy skills does this activity address?
	What specifically supports the learning for
preschool English learners?*

	Poetry in Motion
	
	

	How Many Syllables in Your Name?
	
	

	“Fishing” for Beginning Sounds
	
	


* Draw upon the following resources PEL Resource Guide pp. 52-55 and the content of today’s presentation.

Handout 1F

Poetry in Motion
	I’m a Little Teapot
	Teddy Bear

	I'm a little teapot, short and stout

Here is my handle [one hand on hip], here is my spout [other arm out straight]

When I get all steamed up, hear me shout

Just tip me over and pour me out!

[as song ends, lean over and tip arm out like a spout]
	Teddy Bear, Teddy Bear, turn around,

Teddy Bear, Teddy Bear, touch the ground

Teddy Bear, Teddy Bear, show your shoe

Teddy Bear, Teddy Bear, that will do!

Teddy Bear, Teddy Bear, go upstairs,

Teddy Bear, Teddy Bear, say your prayers,

Teddy Bear, Teddy Bear, turn out the lights,

Teddy Bear, Teddy Bear, say good night! 

	I'm a clever teapot, yes it's true

Here's an example of what I can do

I can change my handle to my spout [switch arm positions and repeat tipping motion]

Just tip me over and pour me out
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	Little Miss Muffet
	Jack be Nimble

	Little Miss Muffet sat on a tuffet,

Eating her curds and whey,

Along came a spider who sat down beside her,

And frightened Miss Muffet away!
	Jack be nimble,

Jack be quick,

Jack jump over the candlestick.

	Trompo Bailarín

(Spanish rhyme)
	Dancing Top (Trompo Bailarín)

(Translated by Rose Treviño.)

	Baila que baila,

mi caballero.

Capa ceñida.

punta de acero.

Cuando tú bailas

florece el viento

en clavelitos

volatineros.

Zumba que zumba

Mi maronero.

¡Que te mareas!

¡Remolinero!
	Dance, dance,

my gentleman.

Fitted cape.

steel tip,

When you dance

the wind whirls up

just like spinning

Marigolds.


Zoom, zoom

my whirly top

you’ll get dizzy!

You pinwheel!


 Handout 1G

Phases of a Successful Reading Activity for

 Preschool English Learners

In the table below, record several ideas for ways to support or scaffold for preschool English learners, the learning for associated with a particular book. Specifically address the vocabulary and main concepts. Draw on the strategies found on pages 52-55 of the PEL Resource Guide.

Title of Book:______________________________________________________________

	Phase 1: Pre-reading — Before reading the book, plan how to prepare the children for understanding key vocabulary and main concepts.

	Phase 2: During the Reading — Plan how to scaffold the learning while you read the story.

	Phase 3: After the Reading — Plan what you will do to reinforce vocabulary and concepts introduced?


Handout 1H

Resources for Families and Teachers

1. A Child Becomes a Reader: Proven Ideas from Research for Parents: Birth Through Preschool, 3rd Edition. (2006). www.nifl.gov
2. California Preschool Instructional Network, www.cpin.us

3. Colorín Colorado, www.colorincolorado.org (Spanish version of Reading Rockets)

4. Dickinson, D & Neuman, S. (Eds.) (2006). Handbook of Early Literacy Research, Volume 2. New York: Guilford Publishing.

5. Dickinson, D. & Tabors, P. (2001). Building Literacy with Language. Baltimore. MD: Brookes Publishing Co.

6. Helping Your Child Become a Reader. (2002). www.ed.gov/pubs/edpubs.html
7. International Reading Association, www.ira.org
8. Neuman, S. & Dickinson, D. (Eds.) (2001). Handbook of Early Literacy Research. New York: Guilford Publishing.

9. Read, Write, Now! Activities for Reading and Writing Fun http://www.udel.edu/ETL/RWN/EarlyYears.html#randr
10. Reading is Fundamental, www.rif.org
11. Reading Rockets, www.readingrockets.org
12. Shining Stars-Preschoolers Get Ready To Read: How Parents Can Help Their Preschoolers Get Ready To Read (2007). www.ed.gov/pubs/edpubs.html (Available in English and Spanish)

Handout 1I
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